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FOR TEACHERS
The performance of Oskar and the Big Bully Battle will be held at
your school and is for you and your students to enjoy, as well as learn
the same lessons that Oskar does. The play is approximately
35 minutes long with a 10 minute talk back with the audience. Our
goal is to make the learning last long after the performance
has ended.

HOW TO USE THIS STUDY GUIDE

In preparing for this show we have discovered a wealth of great
information through reputable online, community, and expert
sources. There are many effective programs, videos, and study
materials that have already been developed around the issue of
bullying. In the following pages we have collected that material so
that you might gain a deeper understanding of the issues and avail
yourself of every option to address issues of bullying in your
classroom and school.
Each activity in this guide was designed to explore themes in
Oskar and the Big Bully Battle and can last anywhere from twenty
minutes to a full class period. Activities utilize dramatic activities that
can be used by any teacher, no matter their theatrical background,
with a wide range of age groups and a variety of learning styles.
In this study guide, it is not our goal to reinvent the wheel. Instead,
in the following pages we have pulled material from various books
and websites, and have credited the material so that you can visit
those sites and garner deeper understanding, get to know all the
resources available to you, and avail yourself of every option to
tackle the issue of bullying in your classroom and school.
In addition, we have linked this information with the actual arts
experience that goes along with watching Oskar and the Big Bully
Battle through classroom activities and discussion questions.

FOR STUDENTS
It takes a lot of work to make a play! It has to be written, re-written,
cast, directed, and rehearsed. The sets and costumes are designed
and then it is finally performed. But did you know that YOU have a
role in the play as well? In fact, you have the most important role
of all!
You are an audience member and that is a very special part to play
when it comes to a live performance with actors on stage. Theatre
is different from a movie or a TV show because it is happening with
actual people right before your very eyes.
You might be asking yourself, “So what does an audience member
do exactly!?!” Well, Oskar, Beth, Frank, and everyone else from
Oskar and the Big Bully Battle are super happy you asked that question!
Oskar, Beth, and Frank would like you to:
•
•
•
•
•
•
•

Listen carefully to what the actors say.
Watch what the actors do.
Wonder how the play was made.
Use your imagination to help see the world of the play.
Think about questions you want to ask after the play.
Laugh and clap when appropriate.
Save talking to your friends until after the show.

A NOTE FROM PALO ALTO
UNIFIED SCHOOL DISTRICT
Each spring, PAUSD participates in “Not in Our Schools Month,”
educating students to become UPstanders who speak up for fairness
and kindness, and work together to take action for social justice. We
are pleased to have partnered with TheatreWorks, the professional
theatre of Silicon Valley, to produce an educational play—Oskar and
The Big Bully Battle! The play and arts in general are ideal for creating
safe opportunities to deconstruct difficult issues for elementary
students. We are excited that this unique partnership makes special
performances available to all of our elementary schools. In addition,
this Curriculum Study Guide has been developed for teachers to
help their students reflect on the message of the play as well as aid
teachers to integrate standards-based curriculum with fun active
learning provided by arts education.
It is our hope that our diverse community of students, parents,
and teachers will take this opportunity to discuss ways to speak up,
express feelings, and take a stand for themselves and others with
the common goal of mutual respect. We believe that when bullying
is not addressed it escalates into harassment and often blatant hatred
as students reach middle and high school. Conversely, dialogue and
communication can lead to empathy and understanding.
In 2005, the Palo Alto Unified School District (PAUSD) began its
participation in “Not in Our Town,” a national movement where
communities come together in response to hate crimes,which often
begin in elementary schools as episodes of bullying. Our effort
champions the role of courageous UPstanders, who take a stand
against acts of bias and hatred. We know that students become
targets based on race, religion, or presumed sexual orientation. Our
students endure episodes like this every day, but not without being
wounded or deeply scarred by their cruelty. In spite of efforts to
create caring communities, it is not uncommon for bullying and
harassment to occur. We still have a lot of work to do and our
District feels it is important to address these issues with students
and seek positive solutions.
It is our hope that through this artistic expression our elementary
students will be given a leg up in dealing with this very pervasive
issue facing our children today.

A NOTE FROM THEATREWORKS
Study after study shows that name-calling, cruelty, bullying, and
taunting violence in general are on the rise in our schools and
communities. Often there is complacency among young people
and adults who think that this is a normal part of growing up, a rite
of passage, something every child must deal with on the way to
adulthood. We have all been there—we remember the mean girls
during recess or the tough guy in the halls. We got over it…didn’t we?
The bullying issue is escalating alarmingly, and is turning our schools
and ultimately communities into unsafe territory, hindering the
development of a happy and whole child.
In the spring of 2009, TheatreWorks and the Palo Alto Unified
School District recognized the power of theatre arts to help deal
with this growing problem. Together we committed to providing a
safe opportunity: an arts education teaching moment, a well thought
out piece of make believe, a children’s comic drama. Through this
assembly, we hope that you and your students might easily and
safely delve into the roles inherent in bullying and come to terms
with the difficult emotions that bombard your students daily.
This play not only features characters who are targeted, but also
the students who do the bullying, and the allies/UPstanders who
intervene. In fact, all the children in this play are at one time a
victim, a bully, or a bystander. By examining the entire spectrum of
roles, we hope that Oskar and the Big Bully Battle will help students
begin to see a bit of themselves in one another — and that it will
give them the courage to express feelings about their own situations.
This experience may, in fact, lead students to seek different solutions
to ongoing episodes and discover the empathy needed to make
healthy choices.
Ultimately, we hope that as they move into middle and high school,
our children are well-versed in strategies that will help curb and
redirect bullying impulses and contribute to the well-being of the
future communities in which they participate.
Finally, this play does not simply treat the problem as a disciplinary
issue, ignoring the deeper questions and feelings with a proverbial
slap on the wrist. To do so would be putting ourselves at ease with
an easy solution, but would continue to put our kids at risk. With this
play we hope to open a real dialogue that will better our schools
and future communities.

“Oskar, you

always have
choices. Life
is all about
making
choices.
Everything
you say, every
thing you do,
is a choice.”

ABOUT THE AUTHOR
PRINCE GOMOLVILAS
Prince Gomolvilas is a Thai-American playwright. His plays include
Big Hunk O’ Burnin’ Love, The Theory of Everything, and the stage
adaptation of the Scott Heim novel, Mysterious Skin, which have been
produced around United States, as well as in Canada, Singapore,
and the U.K. He received the PEN Center USA Literary Award for
Drama; Julie Harris/Janet and Maxwell Salter Playwright Award;
International Herald Tribune/SRT Playwriting Award; East West Players’
Made in America Award for Outstanding Artistic Achievement for
the Asian Pacific Islander Community; and grants from the National
Endowment for the Arts and Wallace Alexander Gerbode Foundation.
Prince also performs alongside musician Brandon Patton as part of
the critically acclaimed, storytelling, song-singing, bingo-playing
duo Jukebox Stories, which has toured around the country and has
been presented at the National Asian American Theatre Festival. He
received his MFA in Playwriting from San Francisco State University,
and he is currently the Associate Director of the Master of Professional
Writing Program at the University of Southern California, where he is
also an Assistant Professor in Writing. He lives in the Los Angeles area.

WHY USE DRAMA IN SCHOOL?
The primary goal of using drama in schools is to help students
better understand themselves and the world they live in. Teaching
improvisation and role playing helps students develop emotional
(as well as cognitive) intelligence, negotiating skills, and the ability
to transfer ideas to a new situation.
Drama is unique because it allows participants to imagine without
having to live with the consequences of their imaginative actions.
Therefore, it provides a safe approach to learning, and "creates a
distance between individuals and their real-life situations through
the characters and situations being enacted.”
By the same token, as drama activities unfold, the line between what
is being symbolically represented and the so-called real life experiences
begins to blur. Neelands suggests that "the fictional situation and
characters become more and more recognizable to the creators of
the drama, and the relationships begin to form between what is
happening in the drama and what happens in the outside world."
Drama allows and encourages participants to shift positions, to
represent multiple perspectives and points of view. Ultimately, the
dramatic activities enable participants to experience vicariously that
which the other may be living through.

DRAMA ACTIVITIES HELP STUDENTS
UNPACK THE ISSUES AROUND BULLYING
Beyond the content of dramatic plays, pre- and post- activities are
crucial in helping students unpack the issues and discuss strategies
to address, and hopefully diminish, bullying. Most touring troupes
develop lesson plans related to their production so that teachers can
further explore the issue (i.e., bullying, conflict) with their students.
Schools should include parents in the process, so that parents can
play a significant role by debriefing with their children. Tapping into
resources offered by theatre companies and encouraging discussions
in the classroom and at home are a vital part of generalizing the
learning that the plays spark.
Thus there are three components to this process: the pre-show
activities, the play itself, and the post-show activities. The pre-show
became a mechanism to "hook" students, increasing their attention
and recognition. The dramatic play acts as an important stimulus for
thinking about bullying and other topics. The post-show activities
became a site for applying their learning.
My research, thus, suggests that teachers should seek out theatre
troupes who are willing to come to schools and ask them to develop
pre- and post-show activities with each class to deepen the engagement
for students.

This page excerpted from the article
“Theatre and Bullying: a Useful Tool
for Increasing Awareness About
Bullying and Victimization.”
The article can be read in its entirety
online at Education.com:
www.education.com/reference/article
/using-theatre-to-decrease-bullying/

EXPOSITION
REPRESENTATION VS. PRESENTATION
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climax;
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from role to role with only the most minimal of physical changes.
after
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what
is story
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action, or narrative commentary designed RESOLUTION
to distance the viewer
to allow them to analyze what is happening.
The conclusion or

PRESENTATION IN OSKAR

unraveling of the story

In Oskar and the Big Bully Battle, our intention is not to literally
recreate a bullying scenario, but rather to create a presentation that
encourages audiences to actively think about the subject matter, and
that would be effective for the wide age-range of students from
kindergarten to fifth grade.
We urge you to notice the presentational moments that occur during
Oskar and help your students deconstruct these moments in dialogues
and pair shares. These scenes are called out in the “Plot” section of
this study guide, labeled as “Teaching Moments.” These sections are
designed to stand out in the play so that you and your students can
think about the subject without being drawn directly into the story.
Ultimately, we hope you'll be able to open a dialogue about these
sections and deconstruct them to mine the pieces for a deeper
understanding.

•

BEFORE THE PLAY
At times during the play, the characters in Oskar will embody the
four different roles that occur in a bullying episode (bully, victim,
BYstander, or UPstander.) As your students watch the play, invite
them to track which character is portraying which role in each
bullying episode.
When Frank steps on Oskar’s shoe, is he being a bully? Encourage
your students to think about times when something has happened
by accident. How did they react? How can they react differently in the
future?
The character of Frank never changes roles during the play, he is
always the victim. Encourage your students to think about what they
might do in Frank’s situation.
By the end of the play, Oskar decides to become an UPstander, but
he does this reluctantly. What happens in the action of the play that
helps him change his mind and stand up and tell the teacher what
he and Beth have done as a bully?
Ask your students to think about acts of bullying they have seen or
experienced first hand. Encourage them to imagine different ways
they could have reacted to the situation. Can they identify the role
they played in the event?

BULLY:
A person who
uses power
(physical, verbal,
or social) to hurt
a person or group
with lesser power
Victim:
A person who is
harmed by the
bully’s actions
BYstander:
A person who
witnesses bullying
but does not do
anything about it
UPstander:
A person who
witnesses bullying
and takes steps to
stop it

EXPOSITION
The beginning of the
story; what is going on
when the characters are
introduced; what is the
important background
information; is there
already a major conflict in
place?
RISING ACTION
When the protagonist faces
a series of challenges;
what complications are
there?
CLIMAX
The most exciting part of
the story, when all of the
action peaks, and we
learn something new or
something changes)
DENOUMENT
The after-effects of the
climax; what happens
right after the story
peaks?
RESOLUTION
The conclusion or
unraveling of the story

DEFINING THE ROLES
1. Before seeing the play, define the following terms:
• Bully
• Victim
• Bystander
• Upstander
2. On the board write the word “stand.” Beside it, in capitol letters,
write “BY” and “UP.” Pair up your students and ask them to
discuss how the meaning of the word “stand” changes when you
add each prefix.
• Which one is more active?
• Which one has more power/strength?
• Which is less active?
• Which word is passive/limp/wimpy?
3. Instruct your students to act out physically the two terms while
remaining at their desks (without using their voices). BYstanders
might look away, be slumped, hidden, etc. UPstanders might be
standing up, powerful, looking strong, etc. Discuss these as a
class—what did you see when we were embodying BYstanders?
What about UPstanders? What was different? What was the same?
4. Make a list of circumstances (such as witnessing an accident or
someone falling from a tree) when they might be an UPstander
and go for help. Then, make a list of circumstances (such as seeing
a friend steal someone else’s pencil or watching someone throw a
ball through a window) when they might be a BYstander, afraid to
speak up.
5. In small groups, have students create frozen pictures (statues with
their bodies) of several of these circumstances. Ask the audience
what they see in these frozen pictures. What choices might the
UPstander and BYstander make to have a positive outcome to
the story? You may even recreate the frozen pictures, incorporating
these new choices.
6. Generate a classroom discussion on the different choices that
they made and why they made them. If you have a rambunctious
class you might want to break them into smaller groups to discuss
first.

Oskar and the Big Bully Battle, 2015

AFTER THE PLAY
Discuss the moment in the play when Oskar watches Beth bully
Frank. For older students, ask them if that has ever happened to
them. Without using names, have your students do a quick write
about this time in their life and how it felt. If they aren't old enough
to write, ask them to either draw or to make a list on the board of
words that might describe how they felt being a BYstander. What
would they do if they were in Oskar’s shoes?
At the beginning of the play, Oskar was the Bully. Later, Oskar was a
BYstander. Finally, Oskar became the UPstander. What happened in
the play to make Oskar change his mind and tell Mrs. Hooligan what
he and Beth had done to Frank?
All the students make choices in the play. List and then discuss the
choices that each of the characters make. For example, an important
choice is that Frank says nothing when Oskar bullies him. Oskar says
nothing when Frank steps on his shoe. Beth chooses to follow Oskar
because she likes him and wants to fit in.
Discuss the choices that your students have made in their lives,
now that they know the roles that take place in a bullying incidence.
Discuss what they would have done if they were in Oskar or Frank
or Beth's shoes, now that they have seen the play.

"People will forget what you said, people will forget what you did,
but people will never forget how you made them feel."
Discuss this quote in class. What did Oskar and Beth do to help
smooth things over with Frank? Do you think saying "I'm sorry"
makes things better? Do a quick write about the last time your
students said they were sorry or received an "I'm sorry." How did
they feel about it? Was it easy to do? Did it make things better?

Oskar and the Last Straw, 2015

EXPOSITION
The beginning of the
story; what is going on
when the characters are
introduced; what is the
important background
information; is there
already a major conflict in
place?
RISING ACTION
When the protagonist faces
a series of challenges;
what complications are
there?

WALKING IN SOMEONE ELSE’S SHOES
1. In the play, there were various kinds of bullying portrayed. Can
your class recall what they were? (Cyberbullying, Taunting, Physical,
Spreading Rumors, etc.) Can they add more types to that list?
2. The bullying moments in the play are not portrayed realistically—
in fact you can see that the actors don't even touch each other.
However, the physical reactions of the bullied children are
portrayed in a realistic manner. With your students, talk about
what happened to Frank physically each time a bullying episodes
took place. Make a quick list on the board. (Did he shrink? Did
he hide? Did he frown? Did he look sad? Etc.) Encourage your
students to think of physically descriptive phrases or metaphors.
(He looked deflated. He looked like his heart hurt. He looked was
a tree branch that was broken. Etc.)

CLIMAX
The most exciting part of
the story, when all of the
action peaks, and we
learn something new or
something changes)

3. Remind your students of the moment in the play when Frank
finally gets the magic Blue Box that he's worked so hard to buy.
Frank stands up on a cube and declares that he is finally somebody.
Make sure each student has enough safe space around them, and
ask students to mimic Frank at that moment. If they need an
image, it's like a flower opening to the sun, or reaching to the
sky, or being a superhero.

DENOUMENT
The after-effects of the
climax; what happens
right after the story
peaks?

4. From this position, instruct students to make small physical
movements downward. Using the list of terms they created in
step 2, instruct them to shrink, hide, frown, look sad, deflate, etc.

RESOLUTION
The conclusion or
unraveling of the story

5. Repeat the transition from the open, happy position to the down,
sad position a couple of times. End on the superhero position,
up and open and happy.
6. Either as a class or in small groups, discuss how this felt during
this experience. What positions felt good? What positions felt bad?
7. Explain to your class that this is the beginning of "Walking in
Someone Else’s Shoes." During this exercise, your students got
to feel what it was like to be Frank and Oskar during the play.
(If your class is old enough, discuss and define Empathy on the
board.) After the exercise, discuss with the class why this activity
is important. Why is it important to relate to others instead of
jumping to conclusions?
8. As a class, make a list of the kinds of bullying that your students
have witnessed at school. Explain to the students that no one will
get in trouble if they think of an example. See if your class can
“Walk in Someone Else's Shoes" by physically acting how the
victim in each episode might feel. If students are reluctant, they
can also draw a picture or write a story or poem about the incident.
Have students create a comic book that shows an initial act of
bullying, the bully walking in someone else’s shoes, and what the
bully learns from the experience.

RECOGNIZING BULLYING
Dan Olweus, creator of the Olweus Bullying Prevention Program,
provides us with this commonly accepted definition for bullying in
his book, Bullying at School: What We Know and What We Can Do:
"A person is bullied when he or she is exposed, repeatedly and over
time, to negative actions on the part of one or more other persons,
and he or she has difficulty defending himself or herself."
This definition includes three important components:
• Bullying is aggressive behavior that involves unwanted, negative
actions.
• Bullying involves a pattern of behavior repeated over time.
• Bullying involves an imbalance of power or strength.

TYPES OF BULLYING

Bullying can take on many forms:
• Verbal bullying including derogatory comments and bad names.
• Bullying through social exclusion or isolation.
• Physical bullying such as hitting, kicking, shoving, and spitting.
• Bullying through lies and false rumors.
• Having money or other things taken or damaged by students
who bully.
• Being threatened or being forced to do things by students
who bully.
• Racial bullying
• Sexual bullying
• Cyberbullying (via cell phone or Internet)

WHY STUDENTS BULLY

Information about bullying suggests that there are three interrelated
reasons why students bully.
• Students who bully have strong needs for power and (negative)
dominance.
• Students who bully find satisfaction in causing injury and suffering
to other students.
• Students who bully are often rewarded in some way for their
behavior with material or psychological rewards.

This page excerpted from Violence
Prevention Works, home of the Olweus
Bullying Prevention Program.
http://www.violencepreventionworks.
org/public/recognizing_bullying.page
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THE IMPACT OF BULLYING
A single student who bullies can have a wide-ranging impact on the
students they bully, students who observe bullying, and the overall
climate of the school and community.

STUDENTS WHO ARE BULLIED

Students deserve to feel safe at school. But when they experience
bullying, these types of effects can last long into their future:
• Depression
• Low self-esteem
• Health problems
• Poor grades
• Suicidal thoughts

STUDENTS WHO BULLY OTHERS

Students who intentionally bully others should be held accountable
for their actions. Those who bully their peers are also more likely to:
• Get into frequent fights
• Steal and vandalize property
• Drink alcohol and smoke
• Report poor grades
• Perceive a negative climate at school
• Carry a weapon

OBSERVERS OF BULLYING

Students who see bullying happen also may feel that they are in an
unsafe environment. Effects may include feeling:
• Fearful
• Powerless to act
• Guilty for not acting
• Tempted to participate

SCHOOLS WITH BULLYING ISSUES

This page excerpted from Violence
Prevention Works, home of the Olweus
Bullying Prevention Program.
http://www.violencepreventionworks.
org/public/bullying_effects.page

When bullying continues and a school does not take action, the
entire school climate can be affected in the following ways:
• The school develops an environment of fear and disrespect
• Students have difficulty learning
• Students feel insecure
• Students dislike school
• Students perceive that teachers and staff have little control and
don't care about them

THE HARD FACTS
There are many statistics found in national studies. Here we list only
a few; more research can be found in the resources listed at the end
of this guide.
Maine Project against Bullying "Brave enough to be kind" (ed. 2004):
• 80% of adolescents report being bullied during their school years.
• 90% of fourth through eighth graders report being victims.
• Up to 7% of eighth grade students stay home at least once a
month because of bullies.
• Bullies identified by age eight are six times more likely to be
convicted of a crime by age 24 and five times more likely than
non-bullies to end up with serious criminal records by age 30.
• Students reported 71% of the teachers or other adults in the
classroom ignored bullying incidents.
American Association of University Women (AAUW) Educational
Foundation. 2,064 students, ages 8-11 were surveyed:
• 83% of girls and 79% of boys reported having experienced some
form of harassment in their schools.
• 76% of all students indicated that this harassment was nonphysical.
• 58% of all students indicated that this harassment was physical.
• 28% of boys and 15% of girls pointed to the gym locker room as
a location to receive nonphysical harassment.
• 15% of boys and 9% of girls pointed to the restrooms as a location
to receive nonphysical harassment.
• Between 56% and 61% of both physical and nonphysical harassment
was reported in the classroom "under the teachers' noses."
• Between 64% and 71% of both physical and nonphysical harassment
occurred in school hallways.
The Journal of American Medical Association (JAMA) published a
comprehensive study of 16,000 students sixth through tenth grade in
both public and private American Schools and found similar statistics:
• Almost 30% of these students said that they were involved in a
bully-victim relationship in either role.
• Almost 56% reported that they had been hit, slapped or pushed.
• Nearly 60% indicated that they hare been subjected to rumors.
The JAMA study went on to say, "The prevalence of bullying among
U.S. youths was substantial. Given the concurrent behavioral and
emotional difficulties associated with bullying, as well as the potential
long-term negative outcomes for these youths, the issues of bullying
merits serious attention.”

“Aggressive
behavior is
learned early
and becomes
resistant to
change if it
persists beyond
age eight.”

EXPOSITION
The beginning of the
story; what is going on
when the characters are
introduced; what is the
important background
information; is there
already a major conflict in
place?
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This page excerpted from
Bullying from Both Sides: Strategic
Interventions for Working with Bullies &
Victims by Walter B. Roberts

VIOLENCE AND THE MEDIA
Children today are exposed to more violence and violent imagery
than any time in history. This can be seen on television in programming
ranging from Saturday morning cartoons to sarcastic and mean verbal
abuse in sitcoms to celebrated and condoned relational aggression
on TV dramas.
You don’t have to tune into boxing or wrestling to find aggression
on TV—just watch five minutes of a reality television show to see
both overt and covert aggression. Children today are assaulted with
miscellaneous aggressive imagery and verbal cruelty like never before.
The American Academy of Pediatrics made the following observations:
• Over 1,000 studies confirm the link between media violence and
aggressive behavior in children.
• Today's 18-year-olds will likely have viewed 200,000 acts of
television violence within their lifetimes.
• Saturday morning programming for children has more violent
acts per hour than normal prime time—up to 25 acts per hour on
Saturday as compared to up to 5 acts per hour during prime time.
Additionally, a study done in Canada (where 80% of their violent
programming originates from American television) reports that
between 1993 and 2001, incidents of physical violence on television
(excluding cartoons) increased by 378%.

ACTIVITY: LOOKING AT POPULAR CULTURE

Brainstorm the students’ favorite television shows. Discuss specific
situations they recall from recent television viewing that were either
physically or emotionally violent. Define what actually happened and
whether the actions were bullying. Was there physical abuse, teasing
or taunting, name calling, rumor spreading, cyberbullying?
Make a list of the characters from any of the shows that acted like a
bully. Make a list of the characters that were BYstanders, UPstanders,
or victims. Discuss in pair shares if they are in agreement that about
each character discussed.
Discuss with your students whether they think that violent television
or video games really make a difference in their behavior. Why? Do a
quick write on this topic.
As a teacher, how did you feel about Saturday cartoons, or the
make-believe violence in them? Discuss this with your students
and find out what they feel. Do a quick write about this topic.

INTRODUCING ROLES
During the course of the play, the actors in Oskar and the Big Bully
Battle portray a variety of roles. Not only do two of the actors play
multiple characters, but each character embodies, at different times,
various roles in the bullying scenarios.

THE CHARACTERS
Oskar: An elementary school student. At first, Oskar fills the role of
the Bully, then later in the play is also a BYstander.
Frank: An elementary school student who is the Victim of bullying.
Beth: An elementary school student. At first, Beth fills the role of
the BYstander, then later in the play also becomes the Bully.
By the end of the play, all three children have become UPstanders.
The actors who play Frank and Beth also play a variety of other
roles, such as a teacher, mother, game show host, “menacing kid,”
and principal.

BEFORE THE PLAY

Before you see the play, explain the following terms to your students:
• Bully
• Victim
• BYstander
• UPstander
Ask your students to give examples from situations in movies, TV, or
from their imaginations of each of the roles above.
Ask your student to keep the roles of Bully, BYstander, Victim, and
UPstander in mind as they watch the play, and think about who is
filling which roles throughout the course of the drama.

AFTER THE PLAY

As a class, discuss the following questions:
• Did Frank ever act like a Bully?
• Do you think Frank was being a Bully when he stepped on
Oskar’s shoe?
• When was Oskar a BYstander?
• Did Oskar become an UPstander?
• Who were the Victims?
• Why did Beth bully Frank?

BULLY:
A person who
uses power
(physical, verbal,
or social) to hurt
a person or group
with lesser power
Victim:
A person who is
harmed by the
bully’s actions
BYstander:
A person who
witnesses bullying
but does not do
anything about it
UPstander:
A person who
witnesses bullying
and takes steps to
stop it

Presentational moments are
called out in the side
columns, labeled as
“Teaching Moments.”

PLOT SUMMARY

These sections of the play
merit further discussion and
deconstruction in class
after seeing the play.

Sequence 1:
Oskar really loves his sneakers…really, really loves his sneakers. In
fact, he loves his sneakers so much, he imagines they are his best
friends. In Oskar’s mind, he performs a ballet with a pair of oversized shoes, and even shares a rock song that he's written about in
homage to them.

IN THE BEGINNING: THE BIG MISUNDERSTANDING

Sequence 2:
Frank enters, pretending to be a fire truck. Frank accidentally steps
on Oskar’s beloved shoes. Oskar is very upset because he thinks
Frank did this on purpose. Oskar asks the audience if they witnessed
the "crime" too. He rewinds the event for the audience.
In the rewind sequence, Oskar’s large female sneaker enters and
does an operatic death scene. Oskar decides to take revenge on
Frank to avenge his shoes.
Sequence 3:
As Oskar begins to scheme his attack on Frank, he is visited by
the “Good Guardian Angel Mom,” (GGAM) a figment of Oskar’s
imagination that tells him when he’s about to do something wrong.
Oskar explains to us that he gets the GGAM voice in his head but it
isn't real. The GGMA explains to Oskar: “Oskar you always have
choices. Life is all about making choices. Everything you say, every
thing you do, is a choice."
Oskar is unwilling to listen. Instead, he banishes the GGAM and
continues planning his revenge.

OSKAR’S BIG CHOICES: A BULLY IS BORN
Sequence 4:
Frank enters, again playing as a fire truck. Oskar chooses to knock
down Frank and he hurts his knee and starts crying. Both boys hear
a teacher coming and Oskar pressures Frank to quiet down.
Mrs. Hooligan, their teacher, finds the boys and urges Frank to tell
her what is wrong. Oskar glares at Frank. Frank is afraid to tell the
truth. Oskar lies, saying that Frank tripped. Frank, too afraid to tell
the truth, agrees. Mrs. Hooligan takes Frank to the nurse. Oskar
continues to plot more acts of bullying.

Oskar devises a plan for the rest of the week. All actors appear
onstage and announce the days of the week, one by one. Each day,
Oskar demonstrates a different type of bullying.
Monday: physical abuse
Tuesday: taunting
Wednesday: name-calling
Thursday: spreading rumors
Friday: cyberbullying

TEACHING MOMENT 1
Can your students discern
each of the types of bullying?
Can they give examples?

THE PLOT THICKENS:
THINGS GET WORSE FOR OUR HEROES!
Sequence 5:
Mrs. Hooligan, suspecting something is wrong, tries to get the boys
to tell her about the problem. The boys lie; in fact Oskar says that
they are "the best of friends." Hearing this, Mrs. Hooligan instead
suggests that the boys play together over the weekend.
Sequence 6:
Both boys are at Frank's house. Frank starts picking raspberries,
counting out loud as he collects more and more. Oskar makes fun of
Frank for “gardening,” but Frank explains that his parents pay him
money to pick the berries. Frank has only three more to pick and
he'll have a whopping $300, enough to buy the Super Duper Deluxe
Special Magic Blue Box he’s been saving for for five whole years. He
picks the last three raspberries and runs off to buy the Box while
Oskar snickers.
Sequence 7:
Now it’s Frank’s turn to sing—he finally has his Super Duper Deluxe
Special Magic Blue Box. Beth, another student at the school,
watches Frank sing, and then shoves him.
All actors appear and announce the days of the week. It is now Beth
who is doing the bullying:
Monday: physical abuse
Tuesday: teasing
Wednesday: name-calling
Thursday: spreading rumors
Friday: cyberbullying
But in the end, Beth smashes Frank’s Super Duper Deluxe Special
Magic Blue Box. Oskar watches, horrified. Oskar has now become
the BYstander.

TEACHING MOMENT 2
Why does Beth bully Frank?
Do your students think that
bullying is learned from
watching others?

UNDERSTANDING THE ROLE OF THE BYSTANDER:
THE TABLES ARE TURNED

TEACHING MOMENT 3
What does Oskar learn when
he is bullied by the Menacing
Kid? Is it easier to put
yourself in another’s shoes
when you know what
something actually feels like?

Sequence 8:
The GGMA appears, and encourages Oskar to confess to bullying
Frank. Oskar denies everything and explains that he's a good guy,
he’s never been mean to Frank. The GGMA challenges Oskar to put
himself in Frank's place.
Oskar says he wouldn't mind being treated the way he treated
Frank. He can handle it, he boasts. So, the GGMA invites a
"Menacing Kid" up on the stage to role-play with Oskar.
The Menacing Kid repeats all of the types of bullying that has
occurred in previous scenes, starting with physical abuse, moving
through teasing, and ending with cyberbullying. In the end Oskar
can't take it anymore and learns he is not a tough as he thought and
that bullying really does hurt.
Then, the Good Mother Angel brings on the GAME SHOW,
“Are You 5th Grad-i-er Than a 5th Grader?”
In this part of the show, Oskar and Frank answer questions that
we hope your students will ask themselves if they are in a bullying
situation.
Question one is: If you are a victim of bullying should you (A) do
something about it or (B) do nothing about it. Frank says bullying is
no big deal and answers wrong. The host asks the audience for the
correct answer. They get it right.

TEACHING MOMENT 4
Would your students really
do something about bullying?
Discuss why it’s hard to “do
something” in real life.

Oskar is then asked about being a BYstander, since he has just
witnessed Beth bully Frank. His question is: If a BYstander sees
bullying should you (A) do something about it or (B) do nothing
about it. Oskar initially answers incorrectly, but reconsiders after
prompting from the audience.

OSKAR’S GOOD JUDGMENT WINS
Sequence 9:
Oskar tells Beth that she shouldn't bully Frank. Beth denies that
she's done anything wrong, so Oskar says that he's going to tell
Mrs. Hooligan. Beth smugly dismisses his threat, and says she
learned everything from watching Oskar’s behavior the week before.
Oskar is trapped, and decides that he can't say anything.

Sequence 10:
Frank is back to picking raspberries so he can buy a new Super
Duper Deluxe Special Magic Blue Box to replace the one Beth
smashed. Oskar is torn—he knows he should own up to what he’s
done to Frank, but he’s scared of the consequences.
Oskar decides to consult his fortune cookies. The first message says:
"Sometimes you just do something because it's the right thing to
do." Oskar isn’t satisfied, so he picks another. "Read the last fortune
and learn to like it."He resists, and picks another. The last cookie
says "See previous two fortunes."
Oskar finally tells Mrs. Hooligan about how he and Beth treated
Frank.

OSKAR DECIDES TO TELL THE TRUTH
Sequence 11:
In the principal's office, Oskar and Beth admit what they've done to
Frank. Oskar says he did it because Frank stepped on his shoe, but
realizes now that it was probably an accident. Beth also explains why
she bullied Frank.
Sequence 12:
The kids all apologize to each other. While they may be reluctant at
first, they mean it in the end.
Sequence 13:
The play ends in Frank's backyard. Frank is still picking raspberries
to buy another Super Duper Deluxe and Special Magic Blue Box.
Beth and Oskar have a surprise for Frank—they’ve fixed the broken
Box. (They had to use 88 tubes of super glue!) Frank is grateful, but
continues picking berries anyway because now there is a new Super
Duper Deluxe and Special Magic Yellow Box to buy. So...they all
pitch in to pick raspberries.
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WAYS TO ENCOURAGE
OTHER STUDENTS TO
NOTICE
"John what do you notice
about Tyra's tableaux?"
Answer: "She has her arms
outstretched."
"Cecilia what do you notice
about Alice?
Answer: ”Her eyes are
looking at the floor and
her mouth is turned down.
She looks angry."

TIPS FOR TEACHERS
SIDE COACHING
Side coaching techniques are used in drama exercises to help focus
students’ concentration while they are working. During a drama
exercise, give descriptive commentary and encouraging questions
about the tableau or scene your students are performing. This will
help the performers adjust and improve their work.
It is important that you tell students ahead of time that you will be
speaking during the experience. They should understand that when
you are talking, they should continue the exercise and not answer
you directly or stop. This is particularly important for K–3 graders.
Perhaps you want the students’ Point Of Concentration to be on
their faces. If you've noticed that they are working nicely with their
bodies but not their faces, you might say, "Don't forget your face.
Where are your eyes looking? What is your mouth doing?" Students
will easily make adjustments and include their faces in what they are
creating. Eventually they will be able to work with both facial and
physical expressions without being reminded.
You can also use side coaching to keep kids focused on themselves
and not their neighbors by gently reminding them to stay in their
own stories or safe spaces.
There are many ways to use side-coaching to teach expressiveness
without directly telling students what to do. This method allows
students to make creative choices of their own.
NOTICING
Simply put, noticing is a positive way to call attention to students
whose work is exemplary or holds a specific lesson for the class. It is
important that noticing is always positive and non-judgmental—“I
notice that Jill has chosen a high level” or “I notice Billy is in neutral
position” rather than “I notice Ryan isn’t keeping frozen.”
If a student is not making a safe choice or not following directions
you can invite students to make a different choice, but generally
we want to encourage students to express themselves freely and
practice being creative.
It is also important that noticing takes place during the exercise
while everyone is working, so that other students can adjust their
own behavior based on the comments that you make. You may
choose to have students participate in the noticing by splitting the
class in half—while one group is working the other half of the class
makes up the audience. Audience members may be encouraged
to notice their peers during the exercise.
Noticing can also be used to support students who are normally shy
and who are doing great work. Casually saying "I notice that Stephan
is very concentrated right now" gives a quick boost to his confidence.

TABLEAUX IN MOTION
"Tableau" is the French word for a "painting." In theatre, a tableau is
a technique actors use to create a frozen picture on stage. Tableaux
help students with plot sequencing, empathy, and analysis of roles
and situations.
This activity can be used either before or after seeing the assembly.
TABLEAUX IN PAIRS
1. Create or find space in the room. Divide students into pairs. Ask
students to shake hands and make eye contact with one another.
While they are doing this, loudly and abruptly ask them to freeze
in place. They must be completely still and silent. Students will be
in various phases of a hand shake.
2. In stillness and silence, encourage your students to notice how
this feels. Explain to them that when they are frozen like this, they
are creating tableaux with their bodies, which are frozen pictures
that tell a story.
3. Repeat this a couple of times with different activities such as
picking up imaginary books, playing an imaginary instrument, or
choose something that fits into your curriculum such as an animal
they are studying. Remind them to be completely silent as well as
completely still when you have called freeze.
4. Next, instruct them to create a tableau that depicts an emotion in
relationship to one another. Use words to cue them such as joy,
happy, sad, anger, proud, love, pain, tired, and excited.
NOTICING
Verbally notice students who have committed to:
• Extreme but safe body positions, such as balancing on one foot,
laying on the floor, or reaching to the ceiling
• Great facial expressions that clearly communicate what the
character is feeling
• Use of medium, low, and high levels in the space
EXPLORE IT!
1. Have your students return to their desks and draw a the outline of
a human figure with enough room to write inside. Draw one on
the board if your students need the blueprint to begin, or if you’d
rather do this as a class exercise instead of individually.
2. On the diagram, ask students to draw or write according to this
prompt: When you did the tableau of ____ (sad, happy, tired)
What did you arms feel like?
What did your stomach feel like?
What did your feet feel like?
What did you head feel like?
Etc.

“In theatre, a
tableau is a
technique actors
use to create a
frozen picture
onstage.”

PLOT SEQUENCING
When you read a story you always want to know, "What comes
next?" When telling or reading a story you want to turn the pages,
you want to know what will happen next, and after that, and after
that. A plot sequence is essentially just this—what comes next.
One way to think of plot is to think of a journey that we take,
shooting photographs all the way. Thinking of stories as journeys
helps us think of the beginning, middle and end.
Some plots are like lines on the floor, or the alphabet (a.b.c.d.e.f.g...)
or like numbers in sequence (1.2.3.4.5...)
In these plots, the events happen one after the other just like they
would happen in your day. Something happens because something
before it happened—there is cause and effect. In this type of story,
something generally changes from the beginning to the end. Perhaps
a character changes—the character may start out thinking one way,
but by the end of the story, thinks another way. Perhaps the situation
changes and all characters have to adjust their perspectives.
Can you think of some stories that happen like this? Pick a story as a
class and read it. Can you think of a tableau, or frozen picture, to
show each event?

TABLEAUX IN GROUPS
1. Arrange students into small groups. Each group will create
tableaux depicting various situations with their small group.
Remind them that it's important to be completely silent and still
when making tableaux. Ask them to create the most interesting
picture possible with different people playing different roles, using
high, medium and low levels, and using the body and face in
interesting ways.
2. Give your students this series of situations to create as tableaux:
• You and your friends must say "I'm sorry" to another student
• A friend steps on your new shoe as two other students watch
• You and your friends are happy to be together getting an award
• You and your friend were angry at each other on the playground
• A teacher doesn't like what you and your friends just did on the
playground
• You and your friends are waiting in the principal's office to get
an award
• You and your friends are waiting in the principal's office because
you got in a fight
• Your friend has just treated someone badly and you say
something to him/her
• A friend steps on your new shoe and you decide to get even.
Again "notice" students who have created very committed and
expressive tableaux, so that the whole class can begin to notice what
makes an interesting and complete dramatic picture.

TABLEAUX IN GROUPS
1. After creating the different tableaux listed above, have students
practice transitioning from one situation to another so they
memorize their body positions in each tableau. Depending on the
age of your students pick an appropriate number of situations.
Side-coach your students to be specific with their faces, positions
in space and places in relation to each other.
2. Have the groups put their tableaux into a sequence, moving from
one to the other, telling them what's next each time they change
from each situation to each situation.
3. When all the students have practiced this until they feel secure,
divide the space into audience and stage and have each group
perform their story.
4. Ask the audience what they notice. Have the students notice many
things about what makes a good tableau. Each group can then
present their stories to the entire class.

SEQUENCING OSKAR
Review the tableaux choices on the board.
The story your students just acted out was very close to the plot of
Oskar. Have the class re-organize the tableaux in the way the play
really happened as best as they can remember.
Did Beth, Oskar, and Frank win an award because they did talked to
the principal?

EXPLORE IT!
Once your students have worked with the sequence of the plot or
the sequencing of the escalation of the bullying in Oskar and the Big
Bully Battle! have them either write in a journal or discuss in the
classroom.
• How many emotions did you notice in the play and when did
they happen?
• Why did the bullying episodes get worse from the beginning to
the middle in Oskar?
• What were the various types of Bullying that occurred?
• How many different ways did you notice the characters dealing
with what happened to them?
• How does bullying spread in a school?
• What did Oskar do to stop the bullying? Was it hard for Oskar to
stop the bullying? Why?
• What other ways could Oskar, Frank, or Beth have dealt with
their situations?

UNDERSTANDING ROLES
STUDENTS WHO
WANT TO BULLY
These students start the
bullying and play a leader role.
FOLLOWERS/HENCHMEN
These students support the
bully, take an active part, but
don’t lead the action.
SUPPORTERS or
PASSIVE BULLIES
These student actively support
the bully by doing such things
as laughing, calling attention,
but they don’t actively bully.
PASSIVE SUPPORTERS or
POSSIBLE BULLIES
These students like the bully
but don’t show outward
signs of bullying.
DISENGAGED ONLOOKERS
These students think it’s none
of their business or say “let’s
see what happens.”
They don’t take a stand.
POSSIBLE
DEFENDERS/UPSTANDERS
These students dislike the
bullying and think they should
help but don’t.
DEFENDERS/UPSTANDERS
These students don’t like the
bullying and are willing to do
something about it.

Oskar and the Big Bully Battle depicts four key roles that occur
during a bullying scenario. However, other roles exist, and it is
important for your students to understand them as well.
Though your students didn’t see all of these roles onstage, they can
explore these additional roles by staging tableaux in a safe space,
creating the body posture, facial expression and physical position of
each role in relation to the incidence. This will help your students
identify, safely explore, and empathize with the emotions of each of
the roles.
1. Discuss the roles listed in the sidebar.
2. Ask your students to stand by their desks. (Or if you’re in a cleared
space, ask them to stand with "safe space around them." To do
this, ask students to stand and put their arms to the side and
swivel from the left to right. If they don't bump into anyone else
they are in their safe space.) Encourage them to stay in these
"safe spaces," for the remainder of the exercise.
3. Call out each of the roles, and have your students make tableaux
with their bodies and their faces that depicts the role you've called
out. Side-coach to be still and silent. Once they have worked
through the entire list, have your class sit down.
4. Place a chair in front of the class. Explain that the chair symbolizes
the "Victim." (Doing so give students a Victim to focus on without
making any one child endure playing the part.) Ask for volunteers
for each of the roles and have them place themselves in relationship
to the Victim. BYstanders might place themselves to the side.
Defenders might step between the Bully and the Victim.
5. Have your volunteers sit down and create a list on the board of
each role and what they noticed about each of the roles.
6. Discuss the activity as a class. Then, have students draw or write
about what they noticed and/or felt during the activity.

In this exercise, notice things such as how each face looks and what
kind of posture goes with each role.

EXPLORE THE VOCABULARY
Words are powerful, and when associated with bullying, words can
be more hurtful than fists. In the column to the right you’ll find a list
of just a few of the words associated with bullying.
1. Ask three volunteers to each look up one of the groups of words
in the dictionary or on the internet. While that is being done,
invite the rest of the class to discuss what they think the meanings
might be.
2. For each word, discuss the meaning, and give concrete examples
for each:
For example, for respect you might discuss holding the door
open, or saying please and thank you.
3. Hand out sheets of paper, and instruct students to copy the chart
you are about to create on the board.
4. Count off your students in threes. Start at one side of the room
and have the first group of 3 go up to the board. The first student
will list something for the first word group, the second student for
second word group and the third for the third word group. Have
students add to the list one at a time until each child has
contributed to the list.
5. Review what is written on the board. Some examples may need
clarification. For example, if a student listed “be nice to my
sister,” what does nice mean? Coach the student to be more
specific.
6. Once you have created a list of definitions, examine the list as a
class. Are there words or phrases that stand out? Highlight these
words (or create a new list of words and phrases).
7. Now, with the new list, have the students get in small groups and
create tableaux of words off the list.
8. Present these group tableau to the class. Ask students in the
audience what they notice in the tableau.
9. Discuss the tableau. What do we need to remember when
dealing with bullies and trying to be respectful?

RESPECT
DISRESPECT
BULLYING
•

POWER
VICTIM
BYSTANDER
•

PLAYING
TEASING
TAUNTING

EXPLORING EMPATHY
ALONE
AMAZED
ANGRY
AWKWARD
BAD
BORED
BLISSFUL
CONFUSED
CRANKY
CONFUSED
DEFEATED
DEPRESSED
DISMAY
DISTANT
EMPTY
EXCITED
FEAR
FAIR
FRIENDLY
GENTLE
GREEDY
HATE
HURT
ICKY
INFERIOR
JOY
KIND
LAZY
LEFT OUT
NEGLECTED
PLEASED
POWERFUL
REJECTED
RESPECTED
SHY
SILLY
SMALL
STARTLED
TENSE
TROUBLED
TIRED
UNKIND
ZESTY
ZIPPY

Most children are born with a capacity for empathy, but because
some have certain life experiences they learn to moderate this
important ability. Children who have experienced domestic violence
or other forms of abuse are especially at risk for diminished empathy.
1. Write on the board the definition of empathy:
• The ability to feel what others are feeling.
• To see the world through others eyes.
• To understand another's emotions or situation.
2. Write on the board:
• Happy?
• Sad?
• Mad?
3. Individually or in small groups (depending on your age group),
instruct your students to create tableaux (frozen pictures using
their bodies) for each of the words written on the board. Present
these tableaux to the class. Ask your students, “What do you see?”
Make sure they are specific. (For example: “I see that Sally is
slumped and she is frowning. She looks sad.”) For students with
more advanced vocabularies, use additional words from the
column to the left.
4. Ask the students to take their seats and hand out paper to each
student. Have the students divide the paper into 3 columns and
label the columns “Sad,” “Happy,” and “Mad.” For students who
are ready for more advanced vocabulary, refer to words in the
column to the left.
5. Ask students to write or draw a description of each emotion in the
designated column.
6. After each set of words, ask for volunteers to share their answers.
If a student says, "I get mad when I can't go to the swimming
pool," ask him/her to be verbalize specific reasons. “I hate to sit
around all day, especially if it's hot,” or “I want to become an
Olympic swimmer and I need to practice.”

You can add additional words to this list as appropriate for your
grade level, or that correlate to books you are reading as a class or
other subject matter you are studying.

IMPROVISATION AND ROLE PLAYING
1. Explain to students that the way you hold your body can be
Assertive, Passive, or Aggressive. Demonstrate with various
characters. For example, for Assertive, you might become a
soldier; for Passive, you might become a mouse; for Aggressive,
you might become a tiger. Brainstorm character ideas with your
class. If it is helpful, make a list of these characters on the board.
2. Clear a space in your room. Instruct your students to stand up and
find a "safe space around them." To do this, ask students to put
their arms to the side and swivel from the left to right. If they
don't bump into anyone else, they are in a safe space.
3. Invite students to observe this safe space and to walk around as if
they were at a party, waving and saying “hello” to each person
they pass (there should be no physical contact during this
activity). Instruct the students that when you call out a kind of
character (Aggressive, Passive, Assertive) they are to become
specific character using only their bodies (no voices). Switch
between the three styles. At the very end, instruct students to
choose one of the characters they became.
4. Have your student sit down. On the board, make a list of the
differences they noticed between the three kinds of characters.
How did people change their bodies to become a certain
character? (For example: “I noticed that Billy slumped his
shoulders down when he was being a shy character”). Encourage
students to be specific. What did they see?
5. Have a discussion as a class. Point out the differences and
similarities in the list you just created. Why is body language
important (in life and when you are acting out a story)? What can
body language tell you? How can we use body language to make
positive choices when talking about bullying?
6. After seeing the show, can the students identify these three kinds
of behavior in each of the characters in Oskar and the Big Bully
Battle? Ask students to give examples from the production.
This portion of the activity can be done as a discussion, or as a
written/drawn response.

ON THE BOARD,
DEFINE:
Assertive
(confident/sure)
Passive
(bashful/shy)
Aggressive
(violent/mad)
If the words given are
too advanced for your
grade level, use one
of the other options in
parenthesis.

ACTING ASSERTIVE
1. Explain that actors must make eye contact and plant their feet
and speak in front of many people. It can be scary. So they often
practice:
• Being calm by breathing deeply
• Making eye contact
• Using a strong tone of voice
• Planting their feet and being strong
2. Have your students stand across from a partner. (It is often good
to pair outgoing students together and shy students together.
For students who have trouble focusing, pair them with the
leaders in your class.)
SAYING “I’M SORRY”
LIKE YOU MEAN IT
In the play, all three characters
say they are sorry. It’s often
very hard to say you are sorry.
Have your students practice
saying they are sorry by using
the same four steps mentioned
in the assertive exercise.
Laughter is often a response
when we feel strong vulnerable
emotions, so allow your
students to have their moments
of vulnerability, but keep them
on task until they can say they
are sorry and make eye contact
in a relatively believable way.
Discuss why it’s so hard to say
you are sorry. Make a list of
feelings that they share (make
sure the list includes the wold
vulnerable and its definition).
Compare and contrast the
difference between being
assertive and being vulnerable
when using the same four
steps: breathing deeply, making
eye contact, using a strong
tone of voice and planting your
feet.

3. Instruct your students to take three deep breaths. Then ask them
to place their feet shoulder length apart, planting their feet into
the floor like roots to a tree. Encourage them to breathe deeply,
keeping their energy planted, and ask them make eye contact
with their partners. Repeat this exercise with different pairings
of students.
4. Tell your students to return to their desks. Ask a few volunteers to
explain how they felt during the exercise.
5. Hand out assertive statement cards. Have your students review
the steps in being self-confident and review the statement on the
card. Ask them to think about how they would say this statement
sounding self confident and assertive.
6. One by one, have your students read their statements, acting
self-confidently and assertively. Notice what students do that
really work. Side-coach students who need encouragement.
Examples of Assertive Statements:
• “I’m reading this book now. You may have it when I’m finished.”
• “Threatening people is not how we act at school.”
• “Please stop bothering me because I can’t get my work done.”
• “I feel disappointed that you told people my secret because I
thought I could trust you.”
• “Please don’t laugh at me. Nobody likes to be made fun of.”
• “I feel unhappy when you won’t let me play, because I let you
play when you ask. I want to play with you.”
• “Don’t call me that. I don’t call you or anyone else bad
names. I need you to stop.”
Add your own or have your students write their own statements
to use.

RECHANNELING THE
ANGER MONSTER
The purpose of this exercise is to help students recognize the physical
signs of strong emotions. Additionally, it will help your students
empathize and recognize body language to determine how to act and
react to others.
These exercises help students identify physical cues that indicate they
are experiencing an emotion. Physical cues are specific places in the
body that become agitated when a strong emotion comes up and
that are different than when a student is calm.
1. Inform your students that this is a silent exercise. Ask them to close
their eyes. (Some will do this, some will not, don't force the issue if
you sense a student is uncomfortable.) Ask them to remember a
time when they were really angry.
• What was it that made you angry?
• Who was there?
• When you were feeling angry what did you body feel like?
• How did your hands and feet feel?
• What did your stomach feel like? Was it tight or loose?
• What happened to your shoulders?
• What your arms and legs want to do?
• How about your face and head?
• What did your temperature feel like?
Ask them to take a deep breath after reminding them to
remember these feelings and open their eyes.
2. Invite a few volunteers to share some of their answers to the
questions. Keep your students focused on what their bodies felt
like. Write some of these answers on the board in a list. Some
students will want to explain the story of what made them angry—
this is not the point of the exercise. Try and keep them focused on
their physical sensations.
3. Ask your students to close their eyes again. You are going to walk
them out of their feelings. So, in a very calm voice lead them
through a small visualization about a perfectly warm day.
• You are in the sun
• You are with friends and family
• You feel really comfortable
• There is no better place to be
• Encourage them to breathe slow and deep
Have them open their eyes.
Lesson continues on the next page

RECHANNELING THE ANGER MONSTER, CONTINUED

DRAW YOUR OWN ANGER MONSTER
4. Sometimes it is easier to imagine anger as something separate
from yourself. We call it your “anger monster.” Before you create
an anger monster as a class, have your students draw their own
anger monster on a separate piece of paper. These individual
anger monsters can be used as jumping off points for the class
anger monster.
Encourage them to think about the way their own body feels.
Perhaps they can order the feelings by putting a number next to
the feelings that happen to them. For instance, #1 might be
“I always feel shaky,” #2 might be “I feel butterflies in my
stomach,” etc.

ANGER MONSTER POSTER
5. Roll out a large piece of newsprint or the equivalent. It must be
as large as your average student. Have a volunteer lay face up
with arms and legs stretched out comfortably. Trace around their
body with a pen so that you have a large figure that your students
can visualize as a body. Note: Let the volunteer know that this
does not stand for them, that you are only creating an outline and
that this does not represent them in any way.
6. Remind your students of the exercise that they just did. Invite
them to share their responses to the questions that you asked
earlier about how their body felt while they were angry. Responses
should include answers such as "my stomach felt funny," or "my
hands felt like they wanted to punch," etc. Ask prompting questions,
such as what did your breathing do? What did your eyebrows do?
7. Have the students draw or indicate through descriptive phrases
these changes in the correct part of the diagram (for example, a
student says “My hands were in fists” and then draws clenched
fists where the hands would be on the outline.
As you draw these changes, tell the student that these are “anger
cues" and that recognizing them allows us to respond to these
emotions.
Lesson continues on the next page

RECHANNELING THE ANGER MONSTER, CONTINUED

OSKAR’S ANGER: CREATING A FEELING BUBBLE
8. Roll up the anger monster and explain that Oskar became an
anger monster in the play. Talk about this and discuss when it
happened in the play. Ask them to identify some of the physical
changes that the actor went through.
• What happened to his face?
• What happened to his hands?
• What happened to his arms and legs?
• How did he change as a friend?
9. Draw a bubble on the board. Write in the middle of the bubble,
"When Oskar is was really angry he could have ________________”
10. Brainstorm with your class other activities that Oskar could have
done when he was angry, such as play his instrument, play on the
slide, walk, watch TV, paint or draw, exercise, basketball, etc. List
these in the bubble.
11. Discuss these answers with your students, and encourage them
to brainstorm things that they can do when they feel anger.
Discuss the idea of alternative ways of using their energy when
they feel the physical cues that were put on the anger monster.
12. Based on the discussion at the end of this activity, have students
get in small groups and create posters for the classroom that
show alternate ways of using their energy when they feel like an
anger monster.

STUDENT FEEDBACK: LETTER TO OSKAR
We hope that you enjoyed seeing Oskar and the Big Bully Battle at your school. Not only do we hope that
you had a fun time, laughed a lot, and saw some terrific theatre, but that you might have learned something
being who you are and being a good friend. One thing that Oskar is looking forward to is a letter from you!

DEAR OSKAR,
My name is ______________________________________________________________________________________

and I go to school at ______________________________________________________________________________

My favorite part of Oskar and the Big Bully Battle was...

__________________________________________________________________________________________________

__________________________________________________________________________________________________

The most important thing I learned from Oskar and the Big Bully Battle was...

__________________________________________________________________________________________________

__________________________________________________________________________________________________

Besides getting out of class, the best thing about Oskar and the Big Bully Battle was...

__________________________________________________________________________________________________

__________________________________________________________________________________________________
(Continue on next page)

STUDENT FEEDBACK/LETTER TO OSKAR (CONTINUED)

Learning through the theatre is different from my regular class because...

__________________________________________________________________________________________________

__________________________________________________________________________________________________

I'm going to use what I learned, saw, or experienced by...

__________________________________________________________________________________________________

__________________________________________________________________________________________________

Thank you, Oskar. I hope I get to see you again soon!

Your friend,

________________________________________________

OSKAR AND THE BIG BULLY BATTLE
TEACHER EVALUATION

Please rate your Oskar and the Big Bully Battle experience below.

Strongly

Agree

Strongly

Disagree

Agree

PLANNING
I received sufficient and timely information

1

2

3

4

1

2

3

4

1

2

3

4

Students were engaged in this experience

1

2

3

4

The experience was valuable to my students’

1

2

3

4

1

2

3

4

1

2

3

4

from TheatreWorks before the performance
TheatreWorks maintained communication
and/or involved administrators at my school
It was clear to me that production and study
guide incorporated curriculum

POST-SHOW

education
The “Performance Tasks” were useful in helping
my students understand their experience
I would be interested in bringing more drama
related experiences into my classroom

(Continued on the next page)

OSKAR AND THE BIG BULLY BATTLE
TEACHER EVALUATION (CONTINUED)
For your classrooms please list the strengths of watching this production of Oskar:
__________________________________________________________________________________________________
__________________________________________________________________________________________________

In terms of your teaching, did this particular performance give you any arts integration ideas for your curriculum?
__________________________________________________________________________________________________
__________________________________________________________________________________________________

We are very interested in your feedback. What worked for you about this experience?
__________________________________________________________________________________________________
__________________________________________________________________________________________________

What did not work for you?
__________________________________________________________________________________________________
__________________________________________________________________________________________________

Additional Comments:
__________________________________________________________________________________________________

__________________________________________________________________________________________________

TheatreWorks touring school productions tend to fill up quickly, so keep an eye out for our 2017/2018
Oskar tour show announcement. Keep us updated with your current contact information, and let us know if
you have friends who would like to be added to our mailing lists.

